INTRODUCTION
Code choice is the use of a language or language variety for specific communicative purposes. It is often an indication of one's attitude towards a specific language and the speakers of that language. It is also an expression of group identity, the relationship between the speaker and the listener, and the political, social and cultural context in which language is used. Indeed, the choice of a linguistic code and the shift to various codes in a bilingual or multilingual society embody a matrix of individual values, societal patterning and dynamic discourse strategies (Heller, 1982; Auer, 1998; Jacobson, 1998; Myers-Scotton, 1993; Dewaele et al., 2003) . There are various forms of code-shifts and there is unavoidable confusion over terminologies such as "code-switching" and "codemixing". "Code-switching" is generally used to cover the shift of one language (or code) to another at both inter-sentential and intra-sentential levels. "Code-mixing", on the other hand, is typically intra-sentential. It is the integration of elements (usually words and phrases) from another language into the base or dominant language. Li (1999a Li ( , 1998 provides a comprehensive literature review of the discussions on the meaning and range of "code-switching", "code-mixing" and "bilingualism". The author concludes with reference to Hong Kong:
Cantonese interspersed with English elements, especially single words, is generally referred to as mixed code, and the sociolinguistic phenomenon itself, code-mixing or (intra-sentential) code-switching […] . There is, however, no other satisfactory term which can replace the substantive 'mixed code', and the adjective 'code-mixed', which is why they will be used to refer to intra-sentential code-switching typical of Hong Kong bilinguals' informal language use both in speech and in print. (Li, 1999a, p. 7) As both "code-mixing" and "bilingualism" involve the use of two languages to varying extents and with different levels of proficiency, the two terms are sometimes used to describe what appears to be similar language behaviour. Bolton & Kwok (1990) note that in Hong Kong individual bilingualism is often described in terms of a cline of proficiency in the second language, i.e. English, from a minimal basic level (marginal bilingualism) to a native-like mastery (ambilingualism). Between the upper and lower ends of the scale is functional bilingualism, which refers to a command of English for a limited set of tasks. This functional group is the largest in the bilingual population. Pennington also observes that most bilinguals in Hong Kong do not "alternate quite freely between languages, using them as co-equal communicative resources without either one being tied to specific situations, rhetorical effects, or topics", as "balanced bilinguals" (Pennington, 1998a, p. 5) or "ambilinguals" (Bolton & Kwok, 1990) do. Instead, they exhibit a different type of bilingualism which she calls "lexical bilingualism". This is "the mixing or insertion of words and phrases of one language within clauses and phrases of another language" (Pennington, 1998a, p. 5) . However, this kind of lexical insertion is often referred to as code-mixing in most other studies (Chan, 1998; Li, 1999a) .
For the present discussion we use "code-mixing" (and the cognate noun "mixed code" and adjective "code-mixed") to refer to the change from one language to another within the same verbal exchange. The brief historical account of Hong Kong's political, social and linguistic development provided in the next section will help to explain how the mixed code of Cantonese and English has evolved as a product of languages in contact, and will raise questions about the development of another language in contact -Mandarin.
Hong Kong had been under British colonial rule for over 150 years. On 1 July 1997 Chinese sovereignty was resumed and Hong Kong became a Special Administrative Region of China (HKSAR).The Chinese in HKSAR are native speakers of Cantonese, but the language of school literacy is Modern Standard Chinese (MSC), which is the written form of Mandarin (also known as Putonghua, China's national language). As far as Chinese is concerned, a typical Hong Kong person would talk in Cantonese, write and read MSC texts, but pronounce the words of the written texts in Cantonese. Written Cantonese is a stigmatised variety in public/formal writing, but is gaining popularity in some local newspapers and in private/ informal contexts such as MSN and Blog messaging. English has a high social status and plays an active role in the government, education, employment and international trade. The Basic Law -HKSAR's mini-constitutionstipulates that both Chinese and English be adopted as official languages. Soon after the handover, Tung Chee-Hwa, HKSAR's first Chief Executive, announced in his policy statement that the Government would aim at developing students' trilingualism and biliteracy, i.e. the ability to speak Cantonese, Putonghua and English, and the ability to read and write English and Modern Standard Chinese.
It is arguable whether Putonghua and Cantonese should be regarded as different "languages" or as one "language" and one "dialect", as linguistic and socio-culturalpolitical criteria will deliver different conclusions (see discussions in Ramsey, 1987; Chen, 1999) . In order not to digress into this area, the present paper will refer to Cantonese and Putonghua as "codes", and interchangeably, as "languages".
Detailed accounts of post-1997 sociolinguistic changes are provided in Pennington (1998b) , Li (1999b), and Bolton (2002) . However it may be necessary to update some later political and social developments which have an impact on Hong Kong's language use.
Like its Asian counterparts, Hong Kong was hard hit by the financial crisis in 1997, and struggled to survive one of its worst economic downturns in the ensuing years. Grievances directed against Chief Executive Tung's governance and policies mounted. In January 2002, the Individual Visit Scheme was introduced and the stringent application procedures for Mainland tourists to visit Hong Kong were abolished. Under IVS, residents of designated cities in the Mainland can visit Hong Kong much more freely and frequently than before, and they offer new sources of income to the SAR. In 2003, the Closer Economic Partnership Arrangement (CEPA) was formalised. Under this agreement, products of Hong Kong origin are given tariff-free treatment by the Mainland and greater competitiveness than goods imported from other places. These initiatives, among others, were seen as the Chinese Central Government's efforts to ease political tension by boosting Hong Kong's economy (Leung & Ma, 2003; Wang et al., 2004) . Currently the flow of investment, goods, services, visitors and professional personnel between the two territories is increasing at a furious rate. This naturally leads to greater contact between Putonghua and Cantonese speakers.
One of the groups which is most significantly affected by these political and social changes is tertiary students, who are undergoing a shift from bilingualism (Cantonese and English) to trilingualism (Cantonese, English and Putonghua). It is therefore interesting to study their actual language choice, as well as the role, functions and interrelationships of the three codes in their lives.
Investigations of tertiary students' language code choice were first initiated by Gibbons (1979) . His more comprehensive and well-known work published in 1987 presents the linguistic characteristics of the Cantonese-English mixed code, influences on code choice and code-mixing, and subjects' language attitudes. He makes use of the language diary to answer Fishman's (1971) question of "Who speaks which language to whom and when?", and finds three most important factors for code choice: social situation, identity characteristics of participants, and topic.
Inspired by Gibbons' work, Pennington et al. (1992) replicated and extended the study to include a larger sample and a longer written record of verbal exchanges from each student participant. Some findings are similar to Gibbons': code choice is mainly determined by the interlocutor's ethnolinguistic background and education, and the circumstances of the interaction. They also found that the speaker's sex and the topic of conversation are significantly related to the choice of pure Cantonese versus Cantonese mixed with English, with male sex and non-academic topics predicting a choice of pure Cantonese.
Several years later, Walters & Balla (1998) conducted another survey of tertiary students' actual use of language and their language attitudes within a learning context. With regard to code choice, they discovered a split in different genres and modes of communication or what is called "situational language alternation". Where the communication is unidirectional from lecturer to student, the language of instruction is most often English. Where students are engaged in tutorials and laboratory work, they more often communicate in Cantonese. English is more dominant in written assignments and examinations than in oral/aural communication.
While the three studies cited above have made considerable contributions to our understanding of code choice and code-mixing, they have focused on the use of Cantonese and English only. Ten years after the return of sovereignty to China, it seems timely to investigate these linguistic phenomena again in the former British colony which is moving towards trilingualism. The present study is aimed at advancing our knowledge of Hong Kong students' choice of Cantonese, English and Putonghua on a daily basis, analysing the roles and functions of each language, and discussing how these may impact on language policy and language education.
METHODOLOGY
The subjects of this research were 52 tertiary students in Hong Kong, majoring in English (46), Philosophy (2), Social Sciences (3) and Translation (1). All of them were enrolled in a Sociolinguistics course and had acquired some understanding of the concepts of "code" and "code-mixing". As a course assignment, they were asked to prepare a language diary by recording their choices of code for two days, one from Monday to Friday and the other from Saturday to Sunday. The following details were required: time, place and circumstance of the communicative event, style and topic of the talk, the interlocutor's role, education, age, sex, ethnic and linguistic background, and the code(s) used. The research design followed Gibbons (1987, p. 16 ) who argues convincingly that the language diary "records the informant's judgments of interlocutors, thus enabling us to see how speakers behave on the basis of their perceptions of interlocutors; in other words we are given some insight into the system they are operating". As perception and judgment play an important part in code choice, students were asked to provide an estimate of the interlocutors' age and education in unverifiable cases. Then they accounted for their choices in a short essay.
To access linguistic data and to check coding accuracy, 11 students (21%) were selected randomly and recruited to audio-tape all their verbal exchanges for two full days. A total of 51 hours of speech were recorded. Out of 187 verbal exchanges recorded in these eleven students' diaries, 14 entries were inaccurately coded. Most of these were related to the difficulty in differentiating between pure Cantonese and Cantonese with a minimal level of mixed English elements. There were three missing entries. A total of 21 verbal exchanges had not been tape-recorded due to circumstantial constraints, but were annotated in the diaries. Despite these limitations, the students' recordings did provide a useful perspective on their actual language use.
In addition to statistical analysis of the relationship between code choice and social factors, students' essays, responses in focus group interviews and individual comments, and 18 hours of recorded materials covering a wide range of situations, topics and interlocutors were studied in detail.
By using both quantitative and qualitative methods, the present study hopes to fill some of the methodological gaps in previous studies. Compared with Gibbons (1987) , it has a larger sample size and recordings of authentic interactions in a range of situations, not just inside the university. In Pennington et al.'s study (1992) , there are no distinct categories for Putonghua, Chinese dialects, and non-Chinese languages. This may underrepresent the speech repertoire of the young people in Hong Kong and the nature of code-mixing. The present study encouraged students to provide additional categories to indicate the specific languages or specific types of code-mixing if necessary. Another problem in Pennington et al. (1992) and Walters & Balla (1998) is the choice of one approach -the use of statistical models. While they provide precise quantitative analyses, they may fail to capture some of the complexities of language use in everyday life which qualitative analysis helps to unravel.
RESULTS AND DISCUSSION

CODE CHOICE
The language diaries show an intricate choice of codes and mixed codes in a total of 1131 verbal exchanges (see Table 1 ). The term "verbal exchange" was used in Gibbons' original study, which referred to "an entry on a language diary, since many of these were too short to be called 'conversations'" (Gibbons, 1987, p. 22) . Later, the term was replaced by "language interactions" in Pennington et al. (1992) , referring to the same recorded unit. In the present study, "verbal exchanges" is used because it is more precise. It excludes interactions performed through the written medium. Besides, in order to make preparation of the language diary a manageable task, subjects were simply asked to record the "talks" they had with other people. Therefore although some of the oral activities which students have recorded such as lectures and business transactions may be more accurately regarded as "speech events", each entry in the diary reflects more truly the subjects' own interpretation of the boundary of talk. For instance, a tutorial may involve three entries: a teacher's instructions to the class, the teacher's short question followed by student's short response, and small group discussion. Most university students in this study talked most often mainly in Cantonese, with some English (48%). The second most important choice was pure Cantonese (24%), followed by pure English (10%). Two less frequent forms of code-mixing were mainly English with some Cantonese (6%), and mainly Cantonese with some English and Putonghua (4%). Other forms of Cantonese-Putonghua-English mixing were marginal (0.3%-0.5%). Pure Putonghua took up only 2%. The ranking order of the first 4 choices is the same as twenty years ago, but there is more English-Cantonese mix, rising from 2.6% to 6% (cf. Gibbons, 1987, p. 23) .
In terms of extent and composition, code-mixing in this study appears to be more complex. Altogether 14 codes/mixed codes were found (Table 1) , compared with 7 in Gibbons (1987, p. 23 ) and 7 in Pennington et al. (1992, p. 59) . In most cases, Cantonese as a base language is mixed with one or more of: English, Putonghua, a Chinese dialect and Asian languages.
A few European languages such as German and Spanish are also spoken in language classes and mixed with English. The essays explain that these various forms of codemixing are mainly due to increased interest in learning foreign languages and a practical need to communicate with people with mixed marriages and linguistically hybridised backgrounds. Space constraints do not allow a detailed discussion of these 14 codes/mixed codes. The following section focuses on the first four choices shown in Table 1 .
RELATIONSHIP BETWEEN CODE CHOICE AND SOCIAL FACTORS
MAINLY CANTONESE, WITH ENGLISH
It is interesting to find that the young people in Hong Kong speak a Cantonese-English mixed code twice as often as they speak their native language -pure Cantonese.
Results of the chi-square test found that there was a statistically significant relationship between Cantonese-English mix and place, χ 2 (1) = 7.89, p<.05. Out of 539 verbal exchanges in mixed code, 243 took place outside the university, 243/539=45.1%.
There was also a significant statistical relationship between Cantonese-English mix and circumstance, χ 2 (1) = 50.31, p<.001. Out of 534 verbal exchanges in this code, 465 took place while the speakers were engaged in social activities, like meeting a friend in the street or hostel, having lunch and dinner, shopping, taking a bus, or doing sports, 465/534=87.1%.
The code was also statistically related to style, χ
2
(1) = 34.08, p<.001. Of the 537 verbal exchanges in mainly Cantonese with some English, 403 occurred in an informal style, 403/537=75.0%.
When these results were correlated with frequency counts of each factor, it was found that the subjects tended to speak the mixed code when they were engaged in social activities outside the university. The topics were chiefly social topics such as entertainment, fashion, shopping, personal goals and plans, and the style of talking was informal. They used this code most frequently with their friends who were Hong Kong Chinese in the age range of 19-25 and had tertiary education.
PURE CANTONESE
Chi-square tests showed that there was a statistically significant relationship between pure Cantonese and place, χ 2 (1) = 61.99, p<.001. Out of 267 verbal exchanges, 131 took place in private places, such as subjects' homes or hostel rooms, 131/267=49.1%.
There was also a statistically significant relationship between pure Cantonese and circumstance, χ This result and frequency counts show that students often used pure Cantonese when communicating with Hong Kong Chinese who were 41-60 years old or who had primary education. Their essays confirm that most of these interlocutors were their parents and other family members (grandmothers, uncles and aunts) who shared the same native language -Cantonese.
PURE ENGLISH
There was a statistically significant relationship between pure English and place, χ It is clear that English was used as a medium of learning. Students used it in lectures and tutorials to discuss academic topics in a formal style. The majority of their interlocutors were professors and fellow students who had a high educational level. There was an almost even distribution of Western English-speaking and Chinese Cantonesespeaking backgrounds, and the interlocutors came from three different age groups: 19-25, 26-40 and 41-60.
MAINLY ENGLISH, WITH SOME CANTONESE
Chi-square test results showed that there was a statistically significant relationship between mainly English, with some Cantonese words, and place, χ 2 (1) = 15.80, p<.001. Out of the 65 verbal exchanges in English-Cantonese mix, 31 occurred inside the university, 31/65=47.7%.
The English-Cantonese mix was also used as a medium of learning, though not as often as pure English inside the university. Bilingual professors and students tended to use it to clarify concepts or reinforce understanding. Some subjects worked part-time by giving English tuition lessons to primary or secondary students, and they taught mainly in English, supplemented with some Cantonese words to enhance teaching effectiveness.
A fairly clear picture emerges from the statistics above. The young educated people in Hong Kong tend to communicate in a Cantonese-English mix with their peers in social situations. They use pure English or English supplemented with some Cantonese words in educational contexts. Pure Cantonese is reserved for families and peers of a lower educational level.
These findings are generally similar to those in previous studies, but detailed analysis of students' written and verbal comments shows subtler motivations for choosing and mixing Cantonese, English and Putonghua.
Students' use of pure languages when interacting with native speakers of Cantonese, English and Putonghua is attributable to a greater concern with pragmaticism and efficiency -highly valued traits of the Hong Kong person (Bolton & Kwok, 1990; Li, 1999b) , than to ethnic identity consciousness. Most students report that they talk to professors, tutors and exchange students who come from foreign countries in English, and those who come from Mainland China in Putonghua because their interlocutors do not understand Cantonese. Although a few mention that mother tongue Cantonese is a marker of shared ethnic identity, the majority of students explain that pure Cantonese is used with Cantonese monolinguals or poorly educated Cantonese speakers to ensure understanding and facilitate efficient communication. When the interlocutors share the same Cantonese background, it is their educational level and English competence which determine students' choice of Cantonese or Cantonese-English mix. This is supported by the varying degrees of code-mixing in the recorded conversations.
It seems that Hong Kong students have consistently maintained a preference for Cantonese-English mix over pure Cantonese, despite the drastic political and social changes which have occurred since Gibbons' study in 1987. The mixed code has evolved into a complex way of alienating and integrating group members. By mixing English inappropriately, subjects may alienate themselves from their interlocutors who have a low English level. The typical concern is "I don't want to act like I am showing off".
On the other hand, Cantonese-English mix is a strong group marker among educated bilinguals in Hong Kong and as a special register, facilitates easy communication among group members: I tend to use more English or code-mixing in school domain, because our instruction medium is English. We can often hear some terms like 'year one', 'years two', 'degree', 'lecture', and 'tutorial' etc. from our professors and fellow students. When every one talks in this way, it is rather odd to say ' ' instead of 'tutorial'. It is very common for university students to use these code-mixing in school domain, if you don't say in this way; you may be considered you don't belong to this group. In order to be included, I need to code mix.
PUTONGHUA AS THE THIRD LANGUAGE
The low proportion of verbal exchanges in pure Putonghua (2%) and in mixed Putonghua (6%) recorded in the language diaries suggests that trilingualism remains a goal to be achieved. The lack of motivation to learn Putonghua is implied in a large-scale investigation of secondary school students' language attitudes. It is found that respondents have the greatest integrative inclination towards Cantonese, their mother tongue, and they perceive English as the language of the highest instrumental value and social status, while Putonghua is rated the lowest from both the integrative and the instrumental perspectives. After the handover, Putonghua has not taken the place of English as the language of power, and is still not considered as important as English for further studies and career (Lai, 2005) .
On the other hand, we have identified certain factors which would motivate university students to learn and use Putonghua.
The greatest incentive comes from external forces which increase the instrumental value of Putonghua and bring about a new awareness of its pragmatic importance. The Individual Visit Scheme and the CEPA, as explained previously, have sealed close social and economic ties between China and Hong Kong. At present, "[t] he Mainland is Hong Kong's largest trading partner, accounting for 45% of Hong Kong's total trade value in 2005, whereas Hong Kong is the Mainland's third largest trading partner (after US and Japan), with a share of 10% in Mainland's total trade value in 2005". In terms of both visitor number and spending, Mainland residents account for over half of the total in Hong Kong (Hong Kong Government, 2006, pp. 3-4) . The language diaries show that half of the interactions in pure Putonghua took place outside the university. The main circumstance was employment-related: students served Putonghua-speaking customers while they were working as part-time salespersons. Two students mentioned helping Mainland tourists to find their way, and one student recorded a day's mixed Putonghua-Cantonese conversations during her visit to Shenzhen, a Mainland city which is just 40 minutes' train ride away. These records, though small in number, reflect Hongkongers' common experience -cross-border and inter-lingual contact. Drawn by Putonghua's potential as economic capital, students start to show their enthusiasm in practising it, as expressed in their essays:
I want to grasp every chance to enhance my Mandarin proficiency.
From her accent and outfit, I believe that the salesgirl I talked to in a market store is a mainland Chinese working. Normally, if the store is less crowded I would like to use Mandarin to communicate with them both to make them feel home and also to practice my Mandarin skill because there is also a high economic pressure for Hong Kongers nowadays to master it.
The group interviews also indicate that an increasingly Putonghua-speaking environment has triggered the mix of Putonghua expressions in Cantonese speech, as "there are always people saying Putonghua in daily life or in workplace, especially after a lot of Putonghua speaking people coming to HK now".
At the same time it seems that a new identity for the postcolonial generation is being formulated according to socio-economic parameters, rather than the acclaimed national unity, which has a limited influence on code choice in this study. The new Hong Kong person should be able to speak Cantonese which is a strong solidarity marker; master English, which means good education, success and prestige; and converse in Putonghua, which promises opportunities in the huge China market. These linguistic abilities have become an essential part of the new identity, as observed by a student:
Speaking mainly Cantonese with some English and Mandarin may show that I consciously or subconsciously tend to establish a group identity -as a local university student, a highly educated person.
Code-mixing becomes a fashionable thing to do, as another student remarks:
After the handover, Mandarin has become increasingly important in HK. With proficiency in the three spoken languages, one is likely to be favorably regarded as being 'up-to date' by others. This may explain why I keep switching my choices among the three.
Another encouraging factor is the students' accommodating attitude towards their interlocutors' ethnic backgrounds and language competence. The majority of students state that they are willing to use the language of the interlocutor to ensure quick understanding and show respect for the interlocutor. Records show that they switch to English or Putonghua quite naturally when they interact with English-speaking or Putonghuaspeaking teachers and exchange students. When they encounter difficulties in expressing themselves or making themselves understood, they make use of code-mixing as a communicative strategy: 
IMPLICATIONS FOR LANGUAGE POLICY AND LANGUAGE EDUCATION
The foregoing discussions suggest that tertiary students have very strong instrumental motivations for developing their English and Putonghua proficiencies. Questions remain as to what assistance should be provided. The following section will attempt to make some suggestions.
First, the instrumental value of Putonghua should be increased by policy changes. It should be made a compulsory subject at all school levels and a pass in Putonghua in public examinations a pre-requisite for local university entrance. A high standard of Putonghua should be considered an advantage in recruitment and promotion of government employees.
Second, students' prime consideration given to the interlocutor's ethnic and linguistic background in choosing a code should be capitalised upon. The presence of non-Cantonese teachers and fellow students will provide a great impetus to the use of the target languages.
Therefore academic and cultural exchanges from and to China, and from primary to tertiary levels, should be promoted. This may in the long run increase students' integrative motivation in learning Putonghua. For similar reasons, international exchange programmes should be organised to augment students' exposure to non-Chinese cultures and their use of the international language, English.
Besides interlocutors' background, topic and circumstance emerge as the most important factors for code choice. They are best understood as the effects of education in and of English. This raises the persistently thorny issue of the medium of instruction (MOI) policy in Hong Kong. In 1998, the SAR Government decided that the majority of secondary schools which had hitherto used English as the MOI should shift to Chinese, a move which roused great resentment from the stake-holders. (Details of the controversy are discussed in many studies, e.g. Li, 1999b; So, 2000; Chan, 2002) . Present data show that the use of English in the domain of education plays an important role in forming a habit among students to use English words and abbreviations in their daily speech. Terms related to academic and social life are always in English, e.g. "course", "credits", "presentation", "assignment", "phonemic transcription", "sociology", "deflation", "equilibrium", "camp", "graduation dinner", "SSC" for "Student Services Centre", and "GPA" for "Grade Point Average". This may be due to the fact that these entities, concepts and activities are acquired through the medium of English at the university or previously at school. It is true that students insert English words into Cantonese utterances, and there is not even one instance of sentence-level code-switching (except quotations from lectures and tutorials) in the present sample. This phenomenon indicates what Pennington (1998a) calls "lexical bilingualism", but at least it implies a tacit knowledge of the two language systems with their constraints and processes in mixing and some form of English vocabulary acquisition. Without English as the medium of instruction, the chance for a typical Hong Kong student to use English in authentic interactions would be greatly diminished. So (2000, p. 21) rightly reminds us of "the historical role of the many EMI schools which have made genuine efforts to provide an education and at the same time help spread English proficiency among the local population". Although lexical bilingualism is still some distance away from ambilingualism, its pedagogical potential should not be overlooked. One possibility is the explicit teaching of contrastive morphosyntactic features of English and Cantonese, with a view to increasing students' metalinguistic awareness and extending bilingualism beyond the lexical.
In a similar way, MOI status would help to spread the use of Putonghua among the student population. In fact, Putonghua would be a particularly suitable medium for teaching subjects like Chinese Language and Literature. In Hong Kong students learn to read and write in Modern Standard Chinese at a young age. Learning in Putonghua, which has lexical and grammatical affinities to MSC, would involve less difficulties than in English. Present data show that 70% of the Cantonese-Putonghua mix is sentencelevel code-switching, not lexical insertion. This reflects the students' easier grasp of Putonghua in complete sentences.
To promote trilingualism and biliteracy, the schools in Hong Kong should no longer be streamed into either Cantonese-medium or English-medium because a MOI-based bifurcation will lead to monolingual reductionism (So, 2000) . What is suggested here is that Cantonese, English and Putonghua should be inclusively used as media of instruction within a single school, and the choice of each depends on the nature of the school subject, the level and ability of the students, the competence of the teachers and the support of the school. To succeed, this trilingual MOI policy requires far more thorough and multileveled planning and implementation than is suggested in So (2000), as well as determination and efforts from all parties concerned.
CONCLUSION
The present study investigates the code choices and code-mixing behaviour of a group of tertiary students in Hong Kong. It explores the role and functions of Cantonese, English and Putonghua in their lives. Results show that the most commonly chosen codes are Cantonese mixed with English, pure Cantonese, pure English, and English mixed with Cantonese. Cantonese is used to ensure understanding, consolidate solidarity and maintain social cohesion. English-Cantonese mix has become a more powerful identity marker for the educated people in Hong Kong than pure Cantonese. English plays a significant role in education, and its supplement with Cantonese is often aimed at enhancing teaching effectiveness. Contrary to expectation, students seldom use Putonghua despite a decade's official efforts to boost the sense of unification with the motherland and funding for Putonghua promotion. However, qualitative data suggest that there is strong instrumental motivation to practise it due to its increasing economic value. So what seems lacking is effective policies.
Based on subjects' pragmaticism and their prime considerations in code choice, i.e. interlocutor's ethnic/linguistic background, and the topic and circumstance of the verbal exchange, some measures have been suggested to promote the actual use of Putonghua in addition to Cantonese and English. First, the instrumental value of Putonghua should be more solidly felt by policy changes in education and civil service employment. Second, students should be brought into contact with Putonghua-speaking and non-Chinese interlocutors through educational exchange programmes. Third, Cantonese, English and Putonghua should be adopted as media of instruction in the schools to create a trilingual learning environment.
The HKSAR Government has set the right direction for its language policy: trilingualism is important to the development of this unique, cosmopolitan city of China. It is also important for the future of its young people as Hongkongers, Chinese and members of the global village.
Further research should be conducted to explore ways of extending Cantonese-English code-mixing to full bilingualism and adding to it a high proficiency of Putonghua.
